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A Few Notes on RWS 100

· Argument is at the center of the course. We focus (mostly) on non fiction, argument-centered texts. 

· We ask students to interpret, analyze, and produce written arguments, because this is considered central to academic literacy, critical thinking, and civic life (Lasch: “argument is the essence of education”; Graff, “Argument literacy is central to being educated.”) Argument is also central to the goals and principles outlined in SDSU’s general education program.
· We want students to be able to identify and analyze claims, evidence and reasons; read authors and their own texts rhetorically; locate argumentative moves and rhetorical strategies, pose critical questions, produce sophisticated arguments, etc.
· The main text chosen in Fall is typically part of the “SDSU Common Experience” initiative (see http://commonexperience.sdsu.edu/) 
Overview of the Assignments
1) produce an account and analysis of a single argument 
2) gather sources, situate an argument within a field of other texts, map out and analyze relationships between them (extend, complicate, illustrate, etc.)  
3) identify and evaluate rhetorical strategies 
4) complete a writing “portfolio” assignment (you can customize this in a number of ways – see the assignment descriptions). You can use texts already covered, allow students to select their own, or assign your own text.
Some Key Classroom Activities 

· Pre-reading and “pre-discussion” work (general questions about topic, discussion of student views/assumptions on issues, questionnaires, short videos on topic, etc)

· Class discussion of text
· Critical reading/rhetorical reading – posing questions, interrogating assumptions, reading actively and critically (modeling questions to ask)

· Charting – what is the text doing? What/how/why moves are made

· Using the PACES framework to interpret and analyze texts (PACES = project, argument, claims, evidence, strategies) 

· Pre-writing exercises – break assignment into smaller writing tasks and practice
· MODEL/SCAFFOLD: Templates, rhetorical précis, metadiscourse 

· Drafting, peer review, conferencing (meeting with teacher to go over drafts)
· Analysis (single argument, relationship between texts, strategies, analysis and “lens” work)

· Reflection and reflective practice (applying concepts to students own writing – e.g. charting, analyzing students’ moves and strategies, etc.)

Explanation of Key Activities Repeated Over the Semester
The following is a list of concepts and activities that we will return to a number of times during the semester. They are in summary form - handouts explaining them in more detail, plus exercises and further activities, are available on Blackboard. You may decide to use a different set of activities, but many teachers use these as a framework, especially in their first few semesters of teaching.

Pre-reading 1: using questionnaires, general issue questions, pre-discussion, “jigsaw” work etc. to prime students for discussion of a text.
Posing questions that get students thinking about the general issues raised in a text. Questionnaires that identify student assumptions about issues, and can be connected later to elements of the text (“if a common assumption about the issue is X, then perhaps the authors knows this and uses strategy Y to address the assumption). Finding connections to issues raised in text and things going on in the world at present.  E.g. Chua and the ease with which you can impose democracy on another country.


Pre-reading “Jigsaw” work – assign students/groups to research the author, key terms/references, the publication, etc. to get at key info, to get students used to asking key questions, and to help them figure out where to go to find such information.



Pre-reading 2: finding clues to purpose, context, audience, etc.
Pre-reading strategies are explored in order to help students find clues to purpose, context and audience. Students will consider how titles, subtitles, headings, visuals, structural divisions, format, genre, layout, design and other textual elements can tell us a great deal about a text before we have read it.



Critical/Active Reading and Rhetorical Reading
Ways of annotating a text. Posing questions, interrogating assumptions, reading actively and critically 



Discussion & Discussion Starters 
Class discussion of main texts. There are a range of strategies you can use to jump start discussion and encourage participation. These include freewriting (gives students time to formulate ideas), group work, homework posted to Blackboard, calling by name, etc.

Charting
Charting involves annotating a text in order to show the “work” each paragraph is doing. It is a form of close reading in which students attend to what the text “does” (rather than just what it “says.”) This is a core concept for the semester. Each annotation must begin with a verb:  telling, describing, claiming, asserting, announcing, providing details, illustrating, etc. Charting helps keep students focused on issues of agency, purpose, choice and strategy - reminding them that behind every sentence there is an author with intent who makes rhetorical choices to achieve her aim. It is also designed to move students toward identifying relationships between ideas and locating claims, evidence, and the main argument. Charting exercises are also used with student texts - in revision and peer review.  

Charting can be confusing. One way of thinking about it is just as a form of close reading that prompts students to consider the choices authors make and the strategies they draw on. It's also helpful to get students to consider how parts of the text connect to each other. It's a pretty open ended thing, and the main thing is to get students to slow down, bracket content, and consider what a text does, how it does it, and why. It isn't a particular methodology with rules. I've sometimes used the analogy of the slow motion "frame advance" feature on a dvd player. You can use this to slow a visual text right down and focus on how a scene is composed, what is foregrounded and backgrounded, what point of view is established, the connections between segments of a text, etc. That is, you can use this tool to stop focusing on what the visual text says and consider what is being done.  


Pre-writing Exercises
Students will be given a series of pre-writing exercises designed to help them master elements of each assignment. These pre-writing exercises break the writing, reading and reasoning skills of major assignments into a set of smaller, more manageable tasks that students often complete in class or as homework. Many of these exercises will involve the concepts described below – charting; identifying the argument/claim/evidence/project; template phrases, the rhetorical précis, etc.
Identifying the argument, claims, evidence and project (PACE)
With every text students will spend time identifying the argument, major claims, evidence and project. The argument, major claims, and evidence are described in other handouts. The project articulates the kind of work that a writer is setting out to do and the overall activity that the writer is engaged in--researching, investigating, experimenting, interviewing, documenting, etc. The “project” describes what the author sets out to do, how she does it, and by what means (such as research connections between X and Y, or applying a definition of X to Z phenomenon in such and such a way, etc.)  To articulate a project—to write an account— you need a verb, such as “researches,” “investigates,” “studies,” “presents,” “connects A with B,” etc.

Exploring Rhetorical Strategies 

Rhetorical strategies are particular ways writers craft language so as to have an effect on readers. Strategies are means of persuasion, ways of using language to get readers’ attention and agreement. Some common rhetorical strategies are metadiscourse, definitions, framing devices, ethos, pathos, logos, rebuttals, qualifications, etc. Students are asked to 1) identify rhetorical strategies, 2) describe how they work, and 3) describe why they are used – what purpose do they accomplish? 

Developing a Rhetorical Analysis
This involves taking the work done with charting and identifying strategies using this to write an analysis that focuses on what the author is doing – how the author frames an issue, summarizes previous research, presents evidence, deals with objections or signposts the organization of text, etc.
Template Phrases
Template phrases are used to model parts of the central rhetorical moves academic writers make. We will often give students templates that provide some of the linguistic “scaffolding” for introducing a text, capturing key elements of an argument, signaling the topic of a paper, and in particular working with sources and describing connections between texts. Fill-in-the-blank sentences may seem overly formulaic, but they are important tools for practice, and can become a useful tool for invention. A number of templates can be found in Gerald Graff and Kathy Birkenstein’s book They Say/I Say.


The Rhetorical Précis
A rhetorical précis is a four-sentence paragraph that records the essential rhetorical elements of an author’s argument. The précis includes the name of the speaker/writer(s), the context or situation in which the text is delivered, the major assertion, the mode of development for or support of the main idea, the stated and/or apparent purpose of the text, and the relationship between the speaker/writer(s) and the audience. It is designed to move students away from summary and towards writing that shows a more sophisticated understanding of a text’s rhetorical situation. The précis is designed to highlight key elements of the rhetorical situation, help students with reading comprehension, and improve treatment of source materials in their writing. We will use it often over the course of the semester.

Explaining how one text “illustrates,” “clarifies,” “extends,” or “complicates” another
These terms are used to help students model relationships between texts.

Illustrate: to provide examples, additional evidence, cases or arguments that help explain a position; to present material that illuminates or supports what an author argues 
Clarify: to bring into focus, to help explain, illuminate, or elucidate. Providing evidence, examples, support etc. that make something easier to understand or that sharpen the point made. 
Extend: to advance, develop, expand or take further some element of an existing argument. Extending an argument involves presenting additional evidence or reasons that are in line with the original argument but go beyond it.

Complicate: to present evidence, arguments or information that is at odds with an author’s position, or which suggests the position needs to be revised or qualified. Suggesting that an author has not dealt with the full complexity of an issue, has failed to consider relevant evidence, or that there is a gap, shortcoming or limitation in an author’s account. 

Metacommentary (aka metalanguage/metadiscourse)
Metacommentary is self-reflective linguistic material referring to the evolving text and to the imagined reader of that text. It consists of moments in a text when the author stands back and talks about her text/argument itself. Metacommentary reveals the ways that writers signal their attitude towards both the propositional content and the audience of the text. Often, metadiscourse announces what a paper will be about, what it will do, the what its project, purpose and argument will be. Metadiscourse also provides signposts to the author’s argument, guiding the reader to what will come next and showing how that is connected to what has come before. Students will spend time examining and producing various forms of metacommentary.


Using one text as a “lens” on another 

In assignment #4 students will be asked to take one text and use it as a “lens” to investigate a “source” text. This entails locating some of the central categories, concepts, and arguments in one text and using them as a framework for interpreting another text. This is done in order to map connections between texts, and generate interpretations and analyses of texts.

Reflective Writing

Reflective writing involves students thinking carefully about their writing, how it is developing, considering their own rhetoric, etc. Before final papers are due you can have students apply course concepts to their own writing – e.g. chart their own writing, examine the strategies they use, how their argument is structured, etc. That is, they can use tools of analysis to reflect on and evaluate their writing. After papers are due, reflective writing can be used to deepen understanding of their writing.

Overview of RWS 100 Course Work


First 2 Weeks: Introduce the course, key concepts, & apply to short texts

1) Introduce RWS100, rhetoric, course goals

2) Introduce key concepts for first part of semester (argument, claims, reasons, evidence, rhetorical moves, charting, etc.)
3) Practice applying these concepts to short texts – advertisements, excerpts from a speech, tv clips, visual texts, etc (you can choose these texts, or use ones we’ve selected.) 

4) Apply these concepts to a short text – you can use “A Change of Heart About Animals,” by Rifkin (there is a collection of teaching resources you can use – the text is charted, the argument, claims, evidence, strategies, are described, etc.).  Or you can choose Bleich, Kristof, or some other short texts.
Section 1: Postman & first major writing assignment

1) Introduce assignment 1, the text, and work to be done
2) Introduce pre-reading and critical reading strategies – finding clues to purpose, audience, genre, context; looking at layout, headings etc.; annotating the text, posing questions, etc.
3) Assign questionnaire/activities to get students thinking about general issues raised in text, how their experiences/ideas may connect to the text, and to identify some assumptions often held by readers (use later on to explore moves the author makes to deal with assumptions) 

4) Begin discussion of Postman – focus on key passages, introduce main issues, present examples from other sources to illustrate claims. Give vocabulary quizzes to make sure students read closely and/or model close reading of texts. 

5) Jigsaw research activities (assign students background research to do on text – for example, could ask them to research Postman, his other work, his book, some of the terms used, the texts/figures referred to, etc) 

6) Work on identifying major elements of the argument - claims, evidence, project, appeals, etc. Explain ways of talking about these elements (e.g., phrases for talking about argument).

7) “Charting,” Moves & Strategies. Chart Postman – identify what the text does (structure + the moves made) Work on identifying and analyzing rhetorical strategies - what the strategy is, how it works, why it is used
8) Draft sections of paper – how to organize the introduction; writing about author’s argument and project; using rhetorical précis, and “template phrases” from They Say/I Say to produce a sophisticated account of the argument; managing quotations (see They Say/I Say); writing about strategies (what, how, why)
Using metadiscourse to guide the reader (see They Say/I Say and handouts)
9) How to write the conclusion
10) Models and sample papers: work with sample intros and body paragraphs, and with sample student papers. Have students chart and grade sample student papers. 
Have students chart their own papers, explaining the moves they are making (can have them hand this in with draft). Students chart their peer’s paper also in peer review.
11) Editing, revising, peer review, conferencing.
12) After drafts are received, you may want to address grammar/sentence level issues by focusing on problems that are shared across clusters of papers. Can have students look up the mechanical issue in Raimes and write short diagnosis or report on this, to be handed in with final paper (could be extra credit). 

Section 2: Gladwell & second major writing assignment

1) Introduce assignment 2, the text, and work to be done

2) Revisit pre-reading and critical reading strategies – finding clues to purpose, audience, genre, context; looking at layout, headings; annotating the text, posing questions, etc.
3) Assign questionnaire/activities to get students thinking about general issues raised in text, how their experiences/ideas may connect to the text, and to identify assumptions held by readers.
4) Begin discussion of Gladwell – focus on key passages. Show intro texts and short videos 
5) Assign students or groups to research and present on background info – Gladwell, his background, other work, key terms used, texts/figures referred to, etc. Give vocabulary quizzes to make sure students read Gladwell closely

6) Identifying major elements of the argument - claims, evidence, project, appeals, etc.

7) Chart Gladwell and work on identifying and analyzing rhetorical strategies - what the strategy is, how it works, why it is used
8) Model the 4 concepts – extend, illustrate, complicate, clarify.
9) How to connect and compare the claims used in Gladwell and the outside texts. Provide sample passages and model texts that extend, illustrate, complicate, clarify 

10) How to locate and evaluate source texts to use with Gladwell (students can select their own)
11) Practice using template phrases to map relations between texts. Practice using different verbs and expressions to talk about how texts relate to each other. 

12) How to select and present evidence of your analysis of the relation between texts
Work with sample intros and body paragraphs, and with sample student papers. 
Use They Say/I Say to model ways of integrating sources into paper

13) Have students chart and grade sample student papers. Have students chart their own papers, explaining the moves they are making (can have them hand this in with draft). Students chart their peer’s paper also in peer review.

14) Editing, revising, peer review, conferencing.

Unit 3: First to Worst & strategies assignment
1) Introduce assignment 3, the text, and work to be done
2) (Re)introduce rhetorical strategies – how they work, how to identify them, how to talk about them, why they matter. 

3) Discuss some of the most common rhetorical strategies authors use in academic (and other) texts. Metadiscourse, rebuttals, qualifications, definitions, word choice, framing devices, categories, tropes and figures of speech. Examine short visual and verbal texts.

4) Academic discourse and the CARS model. The moves academic writers often make and how to make sense of them. Exercises with material (abstracts) from student majors.

5) Genre bending exercises – playing with audience, genre, context, etc., and exploring shifts in rhetorical strategy. 

6) Begin discussion of First to Worst – focus on key segments. Do questionnaire or ask students questions that relate to the video. Provide handout on ways of examining a visual text. 

7) Assign students or groups to research and present on background info issues and events referred to in the text, key terms used, texts/figures referred to, etc. Give vocabulary quizzes.

8) Assigning groups to work on different sections of the text.
9) Identifying major strategies and exploring how to talk about them. Focusing on what the strategy is, how it works, and why it was chosen.

10) How to select and present evidence of your analysis of strategies. Work with sample intros and body paragraphs, and with sample student papers.
11) Have students chart and grade sample student papers. Have students chart their own papers, explaining the moves they are making (can have them hand this in with draft). Students chart their peer’s paper also in peer review.

12) Editing, revising, peer review, conferencing.

Unit 4: Portfolio/Lens/Student Writing Assignments 
For the final assignment, you can select from a number of options. We recommend one of the following, although you are welcome to suggest alternatives: 

1. Group projects/presentations where students get to make an argument that draws from one of the issues raised in the class, or which focuses on one of the texts covered. If you choose this option, we strongly suggest you construct a group assignment with clearly defined roles for each student, so that individual grades can be assigned and you minimize “free riding” and conflict.

2. Lens paper: if you would like to stick to “traditional” way in the 4th assignment has been taught, you can use the “lens assignment” (see past 100 syllabi, assignments, materials etc. for details. This paper involves taking one of the texts we’ve read and using it as a “lens” through which to analyze another text or a contemporary issue. The student can present an original argument, interpretation or analysis. 
3. Portfolio: Students have done small writing assignments over the semester. You can assign further short writing assignments in the final part of the course, and give students an aggregate grade for the completed portfolio.

4. Reflection essay – have students write a paper that asks them to reflect on the writing work they have done, what they have learned, the way they approach writing, the things they still need to work on, etc.

DETAILED 3 Week Break Down of Class Activities

Week 1
W1 Class 1 – introduction to class, rhetoric, course goals

a) Take the roll, deal with crashers

b) Introduce yourself and the class; hand out materials - syllabus, assignments, etc.
c) Give overview of RWS 100 and discuss how it is different from previous writing classes students have likely experienced (focus on argument, non-fiction texts, critical reading, rhetorical analysis/strategies NOT summary, etc. See powerpoint “week 1, class 1.”)

d) Go over the syllabus and set expectations

e) Do introductions (pair up and play an introduction game – see “ice-breakers” file)
f) Use powerpoint slides to introduce rhetoric, argument, rhetorical strategies, etc. 

g) If there’s time, do short exercises examining newspaper headlines and how they frame an issue, or look at advertisements, images, etc., to illustrate the rhetorical reading/analysis/concepts (see powerpoint file.) Examine pictures in the powerpoint slides – ask questions about strategies, purpose, audience, etc.
HOMEWORK: ask students to give writing sample, do questionnaire, and/or describe previous experience with writing/reading. 

W1 Class 2 – introduction to some key concepts + practice applying them 
a) If you asked for writing sample/questionnaire, discuss this; talk about differences between writing at high school and at university, & writing in English class vs. composition/rhetoric class.

b) Introduce key concepts and terms for first part of semester (argument, claims, reasons, project, charting, etc.)
c) Tell students why the course is important – how being able to interpret arguments, locate claims and evidence, analyze moves and strategies, and evaluate arguments are crucial skills. They are central to business, professional life, academic study and critical thinking (see powerpoint “week1 class 2,” esp WPA/LSAT/GMAT/GRE slides and excerpts).
d) Show “SubText,” an animated representation of a man composing an email in which he asks a woman out. Discuss audience, purpose, persuasion, construction of ethos, strategies, etc., The man “thinks aloud” as he writes, and we glimpse what goes on “in his head” as he composes. (http://www.youtube.com/watch?v=400w4XnjElI) 
Next, do the “Email exercise” – students write email message excusing a late paper, asking the professor to still accept it, beg forgiveness, etc. Have students read out their emails; list and discuss the strategies they use. Use this exercise to make the concepts more concrete, and to explore audience, purpose, strategies, persuasion, ethos, etc. Show examples of really bad email messages sent to professors in the past, how poorly they understand their audience, the ethos they construct, etc., and give some tips on how to communicate over email with professors.
e) If there is time, examine some more short texts in order to illustrate rhetorical concepts. 

f) Toward end of class examine the 1950s Marlboro advertisement image. Do some basic analysis – argument, claims, evidence, strategies, etc.

HOMEWORK: each student finds an ad of their own and locates argument, claims, evidence, strategies. Write this up and bring to next class
Week 2
W2 Class 1 - introduction to key concepts + practice applying them (continued)
a) Have some students show the ads they chose and explain their analysis. Try to move the conversation away from what the ad says to how it appeals to an audience – what it does.
b) Quick review of concepts and class goals. Explain strategies and ethos, pathos and logos.
Model how to identify these elements by looking at short texts – more ads, a video text, etc. 

c) Show students the ads in powerpoint “week 2, class 1,” esp. the antismoking ads. You may also wish to revisit previous ads/texts discussed in class and focus on strategies and appeals.

d) Give short sample arguments and in groups have students identify argument, claims, evidence and strategies (can use examples in “Handout Basic terms of argument 1.doc”)

HOMEWORK: Give students a short text to analyze (e.g. Kristof’s “War & Wisdom,” the Kid Rock “Citizen Soldier” video, Rifkin’s “Change of Heart,” etc.) and ask them to identify argument, support, claims, strategies, ethos, pathos, logos.

W2 Class 2 Saying/Doing, Pre-reading/Critical Reading, Charting, 

a) Go over homework. Have students volunteer to share work. Praise, clarify, discuss responses.
b) Examine short text from homework in detail. 
c) Discuss issues of genre, audience, etc. See powerpoint “week 2 class 2” for teaching materials.

d) Introduce the saying/doing materials, and model how to use this with some examples, or revisit previous ads/texts and use the verbs from the list.

e) Introduce the practice of “charting” or “clumping” of texts. Explain the value of these practices.
f) In groups, have students decide how to chart text and be prepared to share the logic behind their decisions. Share out and discuss the choices made by groups.

g) Introduce pre-reading strategies, active/critical reading, and rhetorical reading (see handouts on “critical reading” and “rhetorical reading.”) Do the critical reading quiz (“‘Careful, You Might Run Out of Planet’: SUVs and the Exploitation of the American Myth”)
h) If time permits, give students Rifkin’s “A Change of Heart about Animals.” Begin discussion of the text. See file “Rifkin - discussion starters and how to read the text.doc” Begin charting, identifying argument, claims, reasons, moves, strategies. If there is not enough time, may wish to assign some of this as homework.

HOMEWORK: Give students Bleich’s “California’s Higher Education Debacle.” Have students practice skills learned so far – identifying argument, claims, evidence, charting, ethos, pathos, logos, etc.
Week 3
W3 Class 1: Rhetorical analysis and preparing for first paper with low stakes assignment (Rifkin)
a) Review of Bleich homework – praise and redirect as necessary. As a whole class, collaborate on draft statement of argument and claims. (IF you want, can do rhetorical précis – have students complete template for Bleich.)
b) In groups, produce list of strategic moments in Bleich. Share out and discuss. Reinforce and rephrase their insights, modeling appropriate language and pushing students to go from what, to how, to why.

c) Model a well developed one paragraph analysis (or just use one of the examples)

d) Show sample student papers which model sections of assignment 1 using Rifkin as example.

e) Explain the first major assignment – students will produce an “account” of the argument, and this account will involve identifying and analyzing argument, claims and rhetorical strategies. 

f) Emphasize that rhetorical analysis will be at the center of the first paper, and that this is not the same as summarizing. Some summary will be done, but it will be focused on argument and should help set up the larger discussion of strategies.

g) Emphasize that rhetorical analysis needs to include discussion of 1. what, 2. how, 3. why. That is, 1) describe the strategy (what). 2. Provide interpretation and analysis of how the strategy works (how). 3. explain why the author chose to use this strategy (purpose and audience).

HOMEWORK. If you want to give homework, you could give students a short text and have them practice doing assignment 1 with it. Have them hand it in next class. If you plan to discuss the papers in class, ask students to submit papers to Blackboard. ALTERNATIVELY, just have them read Pinker.
W3 Class 2:
a) Ask students to discuss any difficulties or insights they experienced while doing the practice assignment.

b) Get student papers and work with them on the projector. Discuss what works and where improvements could be made. Relate to what will need to be done in first major paper.

c) Go over the first major assignment, take questions, and discuss the extra work you expect to see in it (compared to homework).

d) If you wish, have students complete a brief survey asking them to reflect on the work done so far.

e) Preview OR begin work on Postman. Start a discussion about the general issues, poll students on their thoughts/assumptions. 
f) Assign “jigsaw” homework – background research to be done in groups that will help explain the text.
HOMEWORK: read first major text. In groups, present results of jigsaw work.

Glossary of Rhetorical Terms 

(Rose Burt)
Audience
The audience is the reader, listener, or hearer of any work. We talk about two kinds of audience – real and intended. The intended audience is the group of people that the author expects and wants to read his or her work. The real audience is the actual group of people who does so.

Argument
Any piece of written, spoken or visual language designed to bring about some change in a reader’s, listener’s or hearer’s ideas or attitudes. An argument asks us to consider, believe or do something. It is a conclusion or claim based on evidence.

Claim
One component of an argument. A claim is an arguable assertion. It is a conclusion based on information or data. Usually it is possible to identify a claim that is the central point or conclusion that an argument makes. A claim may appear at the beginning or end of a text, but it may appear at any point in an argument, or it may not appear explicitly anywhere in the argument, in which case the reader must infer it from the evidence in the text. Often arguments make more than one claim. They sometimes also make one or more sub-claims. Claims are supported by reasons. 


Context
The larger textual and cultural environment in which specific rhetorical acts take place.

Discourse
“Discourse” refers to the conventions of language that a particular group uses or adheres to. For example, the discourse of a salesman might include words that indicate value, are encouraging, and well-articulated. The discourse of a football coach might be competitive, emotional, and loud. To the same degree, “academic discourse” refers to the conventions of language used within the academic setting.

Ethos
The character of the speaker or writer as it comes through in his or her words. For example, certain words or passages could create an ethos of trustworthiness, fair-mindedness, credibility, kindness, or humanity. Ethos is not a matter of who a writer really is, but is the character that emerges in his or her work. A writer could create a very different ethos in each of two different pieces of writing. Ethos is one category of rhetorical strategy and can overlap with pathos and logos.

Logos
The argument itself; the reasoning that a writer uses. Claims and reasons are elements of logos. So are examples and evidence, information and data, and conclusions drawn from them. Logos is a broader term than logic; it may include logic, but does not equate with logic. Logos is one category of rhetorical strategy and can overlap with ethos and pathos.

Metadiscourse


Language about language. Often, metadiscourse announces what a paper will be about and what it will do. Metadiscourse can be used both to announce the overall project or purpose of the paper and to announce its argument. Metadiscourse also provides signposts along the way, guiding the reader to what will come next and showing how that is connected to what has come before. Metadiscourse announces what the writer is doing, helping you to recognize the author’s plan. 


Pathos
Words or passages that activate emotions, usually because they relate to readers’ or hearers' deeply held values or beliefs. Pathos is not necessarily a strategy of writing about emotional subjects or of describing strong emotions. It is a strategy of using language in ways that evoke emotions in audiences. It is a strategy that may dispose the audience to have a certain attitude toward the writer, or to feeling that what the writer proposes is desirable or undesirable. Pathos is one category of rhetorical strategy and can overlap with ethos and logos.

Project
The kind of work that a writer is setting out to do. The overall activity that the writer is engaged in--researching, investigating, experimenting, interviewing, documenting, etc. To articulate a project, you need a verb, such as researches, investigates, studies, presents, connects A with B, etc.

Purpose
An author’s purpose is the reason he or she is writing. It includes both the situation that impelled the author to write as well as what effect he or she wants the argument to have. An author’s purpose is always to bring about some kind of change in an audience, and is never just to inform. A statement about the author’s purpose with therefore include both an explanation of what the author is doing as well as the change that the author would like to create.

Reason (Grounds, Evidence, Data)


One component of an argument. A reason is evidence, data, or information given to support a claim. To find reasons, ask why the claim can be made. What evidence is there to support this claim? 


Rhetoric
The term rhetoric refers to the study, uses, and effects of written, spoken, and visual language understood as socially situated action. 


Rhetorical Analysis


"An effort to understand how people within specific social situations attempt to influence others through language" (Jack Selzer). This work may include describing rhetorical strategies, textual arrangements, and ways of framing and contextualizin


Rhetorical Strategy


A particular way in which authors craft language so as to have an effect on readers. Strategies are means of persuasion: ways of using language to get readers’ attention, interest, or agreement. 


Signaling the Reader


The metadiscourse, or language about language, that announces what the paper will be about and what it will do. This kind of discourse provides a map for the reader of what to expect in the argument and a clear outline of the organization of ideas.

Thesis
A thesis is a statement of the main idea that the argument will be centered around. A thesis may be direct or indirect; however, a strong thesis will clearly identify for the reader what claim is being made and for what purpose.
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